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This research investigated whether or not using animated learning video as teaching 
media was effective in teaching vocabulary. This was a pre-experimental research with 
one group pre-test and post-test design. The population was the seventh grade students of 
SMPN 1 Sungai Ambawang and the sample was the VII A which consists of 17 students. 
The data were collected using objective tests and analyzed by t-test and effect size 
formula. The obtained t-value (12.57) was bigger than the critical value of r (1.746) by 
the degree of freedom 16 meaning that animated learning video increased the students’ 
vocabulary. The effect size was categorized as high effect since the ES value (2.76) was 
bigger than the reliability coefficient of the test (0.8). So, based on the research findings, 
the null hypothesis (Ho) was rejected, while the alternative hypothesis (Ha) which states 
that “Teaching vocabulary by using animated learning video is significantly effective” 
was accepted. To conclude, the use of animated learning video is highly significantly 
effective to teach vocabulary to the seventh grade students of SMPN 1 Sungai Ambawang 
in Academic Year 2017/2018. 
 




Animated learning video is one of the 
effective and creative media that can be used 
in the classroom. It contains audio and visual 
materials which has a lot of benefits for the 
students. The benefits of audio-visual 
materials for students are to get their attention, 
to increase their motivation, and to enhance 
their learning experience. 
In teaching vocabulary, the teacher 
should be creative to build student’s interest. 
A fun learning can be the best solution in 
order to achieve a good learning process 
(involving all students) in the classroom 
activity. The effective and creative media is 
needed to give alternative way of teaching 
English because teaching is not just having 
what is in textbook but also involves the 
communal interaction of classroom 
influencing and being conductive to an 
environment that promotes the ability to 
interact with others such as discussion and 
modeling (Schiering, 2011). 
Wiman and Mierhenry (as cited in 
Marshall, 2002) extend the visual model 
proposed by Dale “Cone of Experience”. It is 
stated that “people will generally remember 
10% of what they read, 20% of what they 
hear, 30% of what they see, and 50% of what 
they hear and see” (p. 7-8). Based on that 
visual model, the animated learning video 
used in this 
research includes audio and visual learning 
that makes students hear and see. By audio, 
the students hear and learn about the 
pronunciation from the video and it means 
they can learn how to produce the sound by 
modeling from the native, so it makes them 
easy to memorize the vocabulary. By visual, 
the students see the object by picture and it 
conveys the message in interesting way like 
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the moving picture or animation. So, the 
students get benefit from instruction that 
includes video. 
According to Devi (2008) in her research 
on “Animation Video to Improve Student’s 
Vocabulary Mastery” the use of animation 
video improved student’s vocabulary mastery 
from the first cycle to the third cycle. It was 
shown by the improvement of the students’ 
score and learning process that was conducted 
by the teacher and collaborator. However, the 
research by Devi (2008) was conducted in 
Classroom Action Research and used 
animation video as the media. This present 
study sets out to use animated video that 
include song in teaching vocabulary in form 
of Pre- experimental design. 
The researcher chose procedure text 
because it was suitable to be used in teaching 
vocabulary using animated learning video. 
There are some features of procedure text, one 
of them is vocabulary. The vocabulary that are 
in procedure text are noun, active verb, adverb 
of sequence, and adjective. According to Ellis 
and Girard (1992) there are nine techniques in 
teaching vocabulary, they are using object, 
drawing, illustration and pictures, contrast, 
enumeration, expression and gesture, guessing 
from context, eliciting, and translation.  
First is using object. This technique 
includes the use of realia, visual aids, and 
demonstration. They can function to help 
learners in remembering vocabulary better, 
because our memory for objects and pictures 
is very reliable and visual techniques can act 
as cues for remembering words (Takač, 2008). 
In addition, Gairns&Redman(1986) state that 
real objects technique is appropriately 
employed for beginners or young learners and 
when presenting concrete vocabulary. Objects 
can be used to show meanings when the 
vocabulary consist of concrete nouns. 
Introducing a new word by showing the real 
object often helps learners to memorize the 
word through visualization. Objects in 
theclassroom or things brought to the 
classroom can be used.  Second is drawing. 
Objects can either be drawn on the blackboard 
or drawn on flash cards. The latter can be used 
again and again in different contexts if they 
are made with cards and covered in plastic. 
They can help young learners easily 
understand and realize the main points that 
they have learned in the classroom.  
Third is illustration and Pictures. Pictures 
connect students’ prior knowledge to a new 
story, and in the process, help them learn new 
words. There are plenty of vocabularies that 
can be introduced by using illustrations or 
pictures. They are excellent means of making 
the meaning of unknown words clear. They 
should be used as often aspossible. The list of 
pictures includes: posters, flashcards, wall 
charts, magazine pictures,board drawings, 
stick figures and photographs. Pictures for 
vocabulary teaching come from many sources. 
Visual support helps learners understand the 
meaning and helps to make the word more 
memorable. Fourth is contrast. Some words 
are easily explained to learners by contrasting 
it with itsopposite, for instance, the word 
"put" contrasted with the word "take off". But 
some words are not. It is almost impossible to 
contrast the words whose opposite is the 
gradable one. Furthermore, verb "contrast" 
means to show a difference.  
Fifth is enumeration. An enumeration is a 
collection of items that is a complete, ordered 
listing of all of the items in that collection. It 
can be used to present meaning. In other 
words, this technique helps when any word is 
difficult to explain visually. We can say 
"vegetables" and explain this by enumerating 
or listing various items. Teacher may list a 
number of vegetables e.g. a tomato, spinach 
etc, and then the meaning of the word 
"vegetable" will became clear. Sixth is 
expression and Gesture. Klippel (1994) 
implies that mime or gesture is useful if it 
emphasizes the importance of gestures 
andmfacial expression on communication. At 
the essence it can not only be used to indicate 
the meaning of a word found in reading 
passage, but also in speaking activity as it 
stresses mostly on communication.Many 
words can be introduced through mime, 
expressions, and gestures.  
Seventh is  guessing from context. 
Guessing from context as a way of dealing 
with unfamiliar vocabulary in unedited 
selectionshas been suggested widely by L1 
and L2 reading specialists (Dubin, 1993). 
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Learning from context not only includes 
learning from extensive reading, but 
alsolearning from taking part in a 
conversation, and learning from listening to 
stories, films, televisionor the radio (Nation, 
2001). In order to activate guessing in a 
written or spoken text, there should befour 
elements available: the reader, the text, 
unknown words, and clues in the text 
including someknowledge about guessing. 
The absence of one of these elements may 
affect the learner’s ability to guess. 
Furthermore, this technique encourages 
learners to take risks and guess the meanings 
of words they do not know as much as 
possible. This will help them build up their 
self-confidence so that they can work out the 
meanings of words when they are on their 
own.  
Eighth is eliciting. This technique is more 
motivating and memorable by simply giving 
pupils a list of words to learn. And the last is 
translation, even though translation does not 
create a need or motivation of the learners to 
think about word meaning (Cameron, 2001), 
in some situations translation could be 
effective for teachers, such as when dealing 
with incidental vocabulary (Thornbury, 2002), 
checking students’ comprehension, and 
pointing out similarities or differences 
between first and second language, when 
these are likely to cause errors (Takač, 2008). 
There are always some words that need to be 
translated and thistechnique can save a lot of 
time. According to the ways of teaching 
vocabulary explained above, the researcher 
believes that the eight ways can be applied to 
explain the vocabulary that found in animated 
learning video except translation because it 
doesn’t provide the translation part.   
The use of media in teaching and 
learning process give contributions to the 
learners. Students’ achievement will increase 
if the student really understands the lesson 
being studied. One of the methods that affect 
the student’s interest is learning with video. 
However, mastery of the material presented 
must be balanced with the technology used. 
According to Wright (1976:1) cited in Cakir 
(2006:67), many media and many styles of 
visual presentation are useful to the language 
learner. That is to say, all audio-visual 
materials have positive contributions to 
language learning as long as they are used at 
the right time, in the right place. According to 
Nugent (2005) cited in Smaldino (2011:404), 
many teachers use video to introduce a topic, 
to present content, to provide repair, and to 
increase enrichment. Segments of video can 
be used throughout the teaching environment 
in the classroom, small group, and individual 
students. The duration of a video in a few 
minutes provide maximum flexibility for 
teachers and improve learning specifically 
related to the needs of students. 
In addition, through video lesson, 
learners also will get the general visual 
environment that may include the social life 
of others; they can conclude the general point 
of view of the test that is presented 
immediately. In relationship with the factor 
which affects comprehension, this situation in 
other hand will build the interference skill 
then followed by the student’s attention and 
set up their motivation. According to Gallacer 
(2003), there are three main activities in 
teaching English through animated video that 
used as the treatment in this research, they are 
pre-viewing, while-viewing, and post-
viewing.  
First step is pre-viewing. In this step the 
teacher explains to the student about what 
they are going to learn by watching an 
animated learning video. The teacher lets the 
students guess the topic from the title of the 
animated video. second step is while-viewing. 
In this step the students developing their 
listening skill by doing the confirmation of 
their predictions of the topic they have made 
before in the pre-viewing activity. Activities 
for a second or third viewing are often 
associated with providing information (to 
provide content relevant to students' needs and 
interests) and presenting or reinforcing 
language (grammar, vocabulary, functions). 
The last step is post-viewing. Post-viewing 
activities are often connected to the idea of 
using language that came from the video or 
the video could simply have been used as a 
stimulus and the post viewing tasks are not 




Based on the theories and fact explained 
above, the researcher intended to test the 
significance of using animated learning video 
in teaching vocabulary in procedure text. The 
researcher used pre-experimental design in 
conducting this research. The aim of this 
research was to find out whether using 
animated learning video in teaching 
vocabulary in procedure text gives significant 
affect or not on seventh grade students of 




This research used pre-experimental one 
group pre-test and post test design. Ary, 
Jacob, and Razavieh (as Cited in Sisilia, 2010, 
p.23) state that, “The one group design 
usually involves three steps:(1) administering 
a pre-test measuring the dependent variable; 
(2) applying the experimental treatment x to 
the subject, and (3) administering a post-test 
measuring the dependent variable.” The 
design of the research is illustrated as follow: 
Table 1: One Group Pre-Test and Post-Test 
Design 
 
This research was conducted in SMPN 1 
Sungai Ambawang which located at Trans 
Kalimantan Street, KM.29 Kubu Raya on 
June 1st, to June 15th, 2018. The population for 
this research was the seventh grade students 
of SMPN 1 Sungai Ambawang in Academic 
Year 2017/2018. The total number of 
population is 100 students spread in four 
classes (7A, 7B, 7C, and 7D). Each class 
consists of 25 students. 
The sample was taken by using cluster 
sampling of four learning groups. These 
learning groups have the same criteria of 
using the same students’ work sheet, having 
the same time allocation, and being taught by 
the same teacher. The chosen sample was 25 
students of VII A class. 
This research used measurement 
technique to measure student’s vocabulary. In 
applying the measurement technique, this 
research used written test as the tools of data 
collection. Clay and Root (2001) state that 
written test items are considered as the most 
adjustable items to be used to test factual 
knowledge as well as levels of comprehending 
and ability to apply learning. Therefore, the 
written test consisted of 30 items of which 
each is scored 0,3 point. Before it was used to 
collect the data, the test was made based on 
the table of specification to measure its 
content validity. After the test is prepared, it is 
tried out to measure its reliability and level of 
difficulty.  
Ary, et al. explain “Content validity is the 
degree which the sample of items, tasks, or 
questions on a test are representative of some 
defined universe or domain of content” (2010, 
p. 226). Therefore, the test items need to 
represent the certain knowledge or topic it is 
going to measure. Because of that, validity is 
considered as the most complex criterion of a 
good test, which is the degree to which the 
test actually measures what it is supposed to 
measure (Creswell, 2008). To know the 
content validity of the test, the researcher has 
constructed the table of test item specification 
as follow:  
 
Table 2: Item of Specification 
 
Specifications Number of Items 
Noun 1,2,6,11,12,13,19, 21 
Action Verb 
 4,7,9,14,27,23,30 
Adverb Of Sequence 10,18,20,24,26,28 29 
Adjective 3,5,8,15,16,17,22, 25 
 
Ary, et al. (2010) describe that reliability 
indicates the consistency of a test which 
measures whatever it is measuring. A test has 
to be analyzed in order to know whether it is 
reliable or not reliable to be used to collect a 
data. The test reliability in this research was 
did one day before pre-test and measured by 
the Kuder Richardson Formula 21 (Kubiszyn 
& Borich, 2007, p. 342). 
Boopathiraj and Chellamani (2013) 
define level of difficulty as the level of test 
item that shows the percentage of students 
Pretest Treatment Posttest 
O1 X O2 
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who answer the test correctly. It represents 
how easy or difficult the test item from the 
students’ point of view.  
The data measured for test item’s level of 
difficulty of this research was taken from the 
test trial on VII D learning group. The 
interpretation of Level of Difficulty (LD) of 
each item is based on the following criteria. 
 
Table 3: Criteria of the Level of Difficulty 
 
Level of Difficulty Item Qualification 
0.00 – 0.29 Revised/Discarded 
(R) 
0.30 – 0.49 Difficult (D) 
0.50 – 0.79 Moderate (M) 
0.80 – 0.92 Easy (E) 
> 0.8 Very Strong 
 
In order to answer the first and second 
research question, the researcher used t-test 
formula and the effect size formula for data 
analyze. The first question was answered by 
applying t-test formula to obtain the t-value. 
To answer the second question, the effect size 
formula was used. To calculate the value of 
“t”, t-test formula was applied. Then, the 
result of effect size calculation was classified 
into these following criteria. 
 
Table 4: Classification of Effect Size 
 
Value Categories 
0 – 0.1 Weak effect 
0.2 – 0.3 Modest effect 
0.4 – 0.5 Moderate effect 
0.6 – 0.8 Strong effect 
> 0.8 Very Strong 
 
FINDINGS AND DISCUSSION 
Findings 
The finding of this research showed that 
there was a significant difference in student’s 
achievement before and after the treatment it 
is showed that the student’s post-test scores 
was higher than the pre-test scores.  
 
Graphic 1: Students’ Mean Score Pre-test 
and Post-test 
 
Furthermore, the findings of the collected 
data were measured using t-test and effect size 
computation. To measure the t-value, the data 
calculation started from computing the mean 
score of pre-test and post-test, computing the 
t-test, and the computing the effect size. 
The obtained t-value of this research is 
12.57, while the ES (effect size) is 2.76. At 
the degree of freedom (df) = 16 and 
significance value = 0.05, the obtained t-value 
of this research is bigger than the critical 
value of r from the t-table (12.57 > 1.746).  It 
indicates that the use of animated learning 
video in teaching vocabulary in procedure text 
to the Seventh grade students in SMPN 1 
Sungai Ambawang in academic year 
2017/2018 has increased the students’ 
vocabulary mastery achievement. Then, it 
proves that the alternative hypothesis (The use 
of animated learning video in teaching 
vocabulary in procedure text to the Seventh 
grade students in SMPN 1 Sungai Ambawang 
in academic year 2017/2018) is accepted, and 
the null hypothesis (The use of animated 
learning video in teaching vocabulary in 
procedure text to the Seventh grade students 
in SMPN 1 Sungai Ambawang in academic 
year 2017/2018) is rejected.  
Moreover, based on the effect size 
criteria  according to Cohen, Manion, and 
Morrison (2007), the result gained is bigger 
than 0.8 (ES > 0.8) and is considered as high 
effect size. Therefore, it can be concluded that 
the effect size from teaching vocabulary 
through animated learning video is 
categorized as “very strong”. 
 
Discussion 
The purpose of this research is to 
investigate how significant the effectiveness 
















through animated learning video. It aims to 
determine the students’ improvement in 
understanding the vocabulary in procedure 
text. Meanwhile, animated learning video 
were used as teaching media that provide the 
examples of how the aspect of vocabulary are 
used in context. 
The treatment was provided to assist 
students in learning vocabulary through 
animated learning video in two meetings. In 
the first meeting, the researcher told the 
students that they will going to learn 
procedure text by watching a video and then 
showed the animated learning video titled 
“How to Make a Pizza” by using projector. 
After they watched the video, the researcher 
gave a change for them to guess the topic of 
the video. After they gave the answer, the 
researcher showed again the video and asked 
them to see and hear the video carefully. In 
this part, they were so enthusiastic to know 
the right answer. After that, they did the 
confirmation about their answer while 
watching the video and finally the researcher 
gave them the right answer. 
Next, the researcher explained about the 
vocabularies in procedure text. The researcher 
explained to the students about the specific 
vocabulary such as noun, adverb of sequence, 
action verb, and adjective in procedure text. In 
this part, they were not really understood how 
to differenciate that. But after they watched 
again the video and saw the generic structure 
of procedure text, they can differenciate the 
vocabulary in procedure text. Then, the 
researcher gave them a new procedure text 
and let the students to exercise by finding any 
vocabularies that they have learned before. 
The last, in the second meeting, the researcher 
gave the same treatment to the students from a 
video titled “Make a Pancake”. 
The obtained t-value of this research is 
12.57, bigger than the critical value of r from 
the t-table (1.746), while the ES (effect size) 
is 2.76. They indicated that the use of 
animated learning video as teaching media 
was significant to teach vocabulary in 
procedure text. Moreover, the pre-test mean 
score (M1) is 55.58 and the post-test mean 
score (M2) is 78.47. Regarding to the findings 
in this research, there is a difference between 
the pre-test and post-test score.  
Based on the discussion above, it can be 
concluded that the use of animated learning 
video is effective to teach vocabulary in 
procedure text to the seventh grade students of 
SMPN 1 Sungai Ambawang.  
 
CONCLUSION AND SUGGESTION 
Conclusion 
Based on the research findings and 
discussion it can be concluded that the use of 
animated learning video is highly significantly 
effective to teach vocabulary in procedure text 
to seventh grade students in SMPN 1 Sungai 
Ambawang in academic year 2017/2018. 
Suggestion 
Based on the result of this research, the 
researcher provides some suggestions for the 
teachers and the other researchers. 
For the teachers, it is recommended to 
use and provide animated learning video as a 
media to learn English for students. Animated 
learning video is suitable for Junior High 
Students because it provides the example of 
vocabulary used in context. 
For the other researchers, it is 
recommended to use this research as a 
reference for future research.    
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